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All Saints’ CEVCP School Pupil Premium Strategy Statement   

School overview 

Metric Data 

 School name All Saints’ CEVCP School 

Pupils in school 169 

Proportion of 
disadvantaged pupils 

12% 

Pupil premium allocation 
this academic year 

£21,140 (12 FSM/E6 £16,140, 2 Post LAC £4,690, 1 Service Child £310) 

Actual number FSM children on roll = 17 (funding gap of - £6725) 

Academic year or years 
covered by statement 

2021-22 

Publish date September 2021 

Review date July 2022 

Statement authorised by Clare Lamb Headteacher 

Pupil premium lead Clare Lamb 

Governor lead Richard Harding 

Disadvantaged pupil progress scores for last academic year 

Measure Score (4 pupils – 2 new to school in Yr5)) 

Reading -4.78 

Writing -3.39 

Maths -0.13 
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Strategy aims for disadvantaged pupils 

Measure Score 

For all disadvantaged pupils in school to make or 
exceed expected progress 

• To ensure all maths and reading standardised assessment outcomes for disadvantaged pupils show 
term on term progress. 

• To ensure that writing outcomes show termly progress of skills in spelling, technical aspects and 
sentence structures. 

• To ensure that disadvantaged pupils make expected progress in Foundation subjects 

• For disadvantaged pupils to achieve national average progress scores in reading, writing and maths 
at the end of KS2 

 

To improve progress and attainment in reading, 
writing and maths for disadvantaged pupils 

• To ensure that disadvantaged pupils meet age related expectations by the end of KS2. 

• To maintain strong and consistent teaching throughout the school 

• To monitor progress of pupils through termly standardised assessments 

• To use our tracking system to identify and address identified gaps 

• To implement bespoke support and interventions to meet the needs of targeted individuals 

To narrow the attainment gap between 
disadvantaged and non disadvantaged pupils. 

 

• To ensure that disadvantaged pupils achieve positively alongside their peers nationally and within 
school 

To ensure that the social and emotional needs of 
pupils are identified and addressed in order to 
enable children to thrive and reach their full 
potential. 

 

• To address the varying SEMH needs that impact on pupil’s well being and emotional and 
educational development and progress. 

• Where a potential need is identified, use the Anna Freud Pupil Well Being survey materials and/ or 
Boxall profile to gauge pupil’s self-esteem and resilience and to identify aspects that require 
additional support. Use pre and post assessments to gauge progress in addressing identified needs. 
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Teaching priorities for current academic year 

Aim Target Target date  

Progress in Reading Achieve national average attainment and progress scores in KS2 reading July 2022 

Progress in Writing Achieve national average attainment and progress scores in KS2 writing July 2022 

Progress in Mathematics Achieve national average attainment and progress scores in KS2 maths July 2022 

Phonics Achieve at least in line with national standard in PSC July 2022 

Other To ensure that PP are effectively supported with identified SEMH needs July 2022 

Targeted academic support for current academic year 

Measure Activity 

Priority 1:  
 
To ensure that all staff  
understand the  
barriers to learning, including gaps 
in learning as a result of the pan-
demic for each PP child and to plan 
and monitor a  
programme of targeted support to 
meet needs and address gaps in 
learning 

 

Assessment and identification: 

• To purchase and use bespoke assessments to identify specific needs and gaps in learning in reading, writing, 
spelling and maths, which will inform support and interventions. 

Intervention support: 

• Bespoke interventions / provision plans in place to ensure the school meets the needs of each child. Aspects are 
identified within gaps analysis and are addressed through individual/small group interventions. 

• Teaching Assistant led interventions put in place for maths (1plus 1, Power of 2, 1stClass@number, 
Success@arithmetic and Number Sense) along with English interventions (Acceleread/Write, Spelling Made Easy, 
Beat Dyslexia, Catch Up Literacy) and daily reading. 

• Additional allocated Teaching Assistants and LSAs are trained to be deployed to support identified  
children in small group/ 1:1 in some classes, with identified children. 

Priority 1 Rationale/ evidence for chosen strategy: 
 
EEF Maximising Impact of Teaching Assistants: 
Research which focuses on teaching assistants who provide one to one or small group support shows a stronger positive benefit of between three and five 
additional months on average. Often support is based on a clearly specified approach which teaching assistants have been trained to deliver. 
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Education Endowment Foundation Catch Up Literacy intervention: Catch Up Literacy is a book-based reading intervention which enables struggling readers to 
achieve more than double the progress of typically developing readers. (Learners (aged 6 - 14) who received Catch Up® Literacy support for an average of 7 
months achieved an average Reading Age gain of about 19 months.) 
 

Priority 2:  

To implement staff training to 
address specific aspects identified 
as gaps for learning or to support 
aspects identified as specific 
weaknesses in learning and pupil 
outcomes. 

 

CPD Programme: 

• To implement a bespoke training programme for teaching and support staff in order to address identified needs 
and impact on whole class quality for teaching. 

• To carry out an audit of staff needs aligned with pupil progress meetings and identified needs in new cohorts to 
plan COD programme. 

• To continue to develop the implementation of Rosenshine’s and Instructional Coaching through staff training in 
order to ensure that explain and modelling strategies are fully embedded and support high quality teaching and 
learning strategies. 

Phonics: 

• To ensure that training for the new phonics programme is in place in order to deliver the new phonics scheme 
effectively and consistently and to maintain the school’s high quality teaching and outcomes in phonics. 

Priority 2 Rationale/ evidence for chosen strategy: 
 
EEF Evidence advocates that spending funding on improving teaching might include professional development, training and support. Ensuring an effective 
teacher is in front of every class and that every teacher is supported to keep improving, is the key ingredient of a successful school and should righty be a priority 
for PP spending. 
 

Barriers to address these 
priorities 

• Low levels on entry to school 

• Support with learning at home is not consistently in place (50%) 

• Specific learning needs for identified children, including difficulties with cognition and learning/ specific literacy 
difficulties (39% PP pupils have SEN and additional needs) 

Projected spending  £17950 

 



5 

 

Wider strategies for current academic year 

Measure Activity 

Priority 1: 

Boost pupils’ self-esteem,  
self-confidence and resilience 
through the school’s Early Help 
strategies and SEMH ELSA support 
programme, nurture group.  
 

• Ongoing ELSA training and supervision for designated HLTA with SEMH lead with Educational Psychologist .  

• Ongoing assessment of need through PP barrier analysis, Boxall Profile resources and Anna Freud Foundation 
pupil perception surveys 

• Weekly ELSA sessions in place for identified children after assessment and monitoring 

• Review and evaluate provision in line with EEF ‘Improving Social and Emotional Learning in primary Schools’ 

• Establish Mental Health Wellbeing committee as part of school’s engagement with Anna Freud Foundation and 
Mentally Healthy Schools Programme – ensuring participation from pupils (including PP pupils), staff, governors 
and parents 

Priority 1 Rationale/ evidence for chosen strategy: 
Children learn better and are happier in school if their emotional needs are also addressed. This programme is an educational psychology led intervention for 
promoting the emotional wellbeing of children and young people. 
 

EEF ‘Improving Social and Emotional Learning in primary Schools’ cite extensive evidence associating childhood social and emotional skills with improved 
outcomes at school and in later life. Further positive impact links to positive classroom climate, improved relationships and less disruptive behaviours. 

Priority 2: 

To enhance pupils’ cultural capital 
by providing a breadth of 
experiences 

• Enable pupils to take part in school visits both virtually and in school, which build on the skills and knowledge 
from our curriculum. 

• To provide enrichment opportunities for disadvantaged pupils such as participation in creative arts extra 
curricular clubs 

• To provide themed curriculum days to deepen children’s understanding of specific subject themes and aspects 
of learning 

Priority 3: 

To ensure that pupils and families 
are supported with basic needs in 
order to enable children to feel part 
of the school community 

• Resources pack created for identified children with good quality reading books, learning resources, writing 
materials to support home learning and activities 

• Funded places at Breakfast Club and after school club for identified pupils 

• Fund school uniform for all PP children 
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Barriers to learning these priorities 
address 

• Social and emotional difficulties – lack of confidence and resilience (39% PP pupils affected by SEMH issues) 

• Bereavement 

• Impact of Coronavirus on pupils’ mental well being and as a result slow gains (progress and attainment) within 
the classroom 

• Increased economic impact on families who are facing increased levels of deprivation.  

Projected spending £3190 

Monitoring and Implementation 

Area Challenge Mitigating action 

Teaching 

Ability to source training opportunities that meet the 
needs of staff and target the identified needs of pupils. 

 

Ensuring sufficient time is allocated to training 
opportunities whilst not impacting on teacher’s time 
away from the classroom. 

The headteacher leads The Lark Learning Partnership that offers high quality 
CPD opportunities for schools in Suffolk. As part of this,the headteacher 
sources high quality training opportunities for staff at All Saints’ and local 
schools that meet the specific identified needs, which means we can be 
proactive to staff and pupil needs. 

  Effective use of INSET days and after school training opportunities. 

Targeted support 

Ensuring that the school deploys effective, bespoke 
interventions to meet identified and emerging needs 
of existing and new pupils 

The school reviews and evaluates interventions and support half termly 
through pupil progress meetings. The school is proactive in liaising with 
outreach agencies and undertaking research to ensure that we are using the 
most effective interventions and support to enable pupils to make progress 
and address any identified gaps. 

Wider strategies 

As a result of the pandemic and changes in family 
circumstances, we have a growing number of children 
with a variety of SEMH needs and a range of 
complexities to support. 

The school’s ELSA participates in termly training and supervision with an 
Educational Psychologist, which enables her to discuss pupils’ needs and to 
plan support. 

The school is increasing it’s SEMH provision with participation in the Anna 
Freud Mentally Healthy Framework.  

The HT will undertake DFE training for mental health and wellbeing 
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Review: last year’s aims and outcomes 

Aim Outcome 

To ensure a whole school understanding of the 
barriers to learning for each PP child, which will 
include involvement and support from outreach 
services. 

 

Teachers used assessments, information gained through Pupil progress meetings, observations in class 
and analysis of the school’s data system to understand the barriers for each child. Assessments for 
reading, maths, writing and spelling identified key gaps in knowledge and understanding that were 
addressed through bespoke planning for each class and a review of the school’s curriculum.  

Interventions and support detailed by outreach services (SENDAT and Dyslexia Outreach) were used to 
inform teaching and individual interventions, which resulted in good progress of identified pupils with 
specific areas of need. 

The lockdowns in summer 2020 and spring 2021 impacted on pupils where parental engagement and 
support was not in place. This resulted in a review of all assessments, identified gaps and resulting support 
and interventions when children returned to school. Children supported by Outreach services received 
bespoke remote sessions and learning resources in order to maintain progress and support. 

As a result of school interventions eg. Catch Up 
Literacy, Beat Dyslexia, Acceleread/Write, 
success@arithmetic, pupil’s literacy and maths 
skills will improve. 

 

Assessments to identify specific gaps in learning at the end of each half term enabled staff to implement 
additional high quality and research based interventions, which showed a positive impact on children’s 
work in class.  

The lockdowns in summer 2020 and spring 2021 impacted on pupil access to some of these interventions, 
which could not be replicated remotely. However, a clear focus on re establishing these interventions was 
implemented in summer 2021 with additional time allocated. 

Boost pupils’ self-esteem, self-confidence and re-
silience through the school’s Early Help strate-
gies and SEMH ELSA support programme, nur-
ture group. 

Staff will be trained in Mental Health First Aid to 
support a range of emotional needs. 

 

When pupils returned to school following the lockdowns there was an increased need for SEMH support 
for pupils, which included support for bereavement, anxiety and self esteem. Many children had been 
isolated during lockdowns and needed support for social interaction and resilience. The initial allocation 
for ELSA support was doubled in order to be able to cope with the increased need, particularly in the 
summer term. 

All staff undertook training for ACEs (Adverse Childhood Experiences), trauma and bereavement during 
lockdown in order to provide additional support for pupils. 

To put in place support for parents to support 
their child’s learning. 
 

During lockdown the school provide additional books and resources to support children and families. 
These resources were provided to ensure that children could participate fully in remote learning, to 
practise their skills but also to enable access to a rich reading entitlement for all pupils. 

 


