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Our policy is underpinned by the evidence of best practice from the Education Endowment
Foundation and other expert organisations. The Education Endowment Foundation research
shows that effective feedback should:

Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal.

Be specific, accurate and clear.

Encourage and support further effort.

Be given sparingly so that it is meaningful.

Provide specific guidance on how to improve and not just tell pupils when they are wrong.

Our policy on feedback has at its core a number of principles:

e Children should feel that they are able to learn from their mistakes.

e The sole purpose of feedback and marking should be to further children’s learning.

e Evidence of feedback and marking is incidental to the process; we do not provide
additional evidence for external verification.

e Written comments should only be used where they are accessible to pupils according to
age and ability.

o Feedback delivered closest to the point of action is most effective, and as such feedback
delivered in lessons is more effective than comments provided at a later date.

e Feedback is provided both to teachers and pupils as part of assessment processes inthe
classroom and takes many forms other than written comments.

e Feedback is part of the school’s wider assessment processes, which aim to provide an
appropriate level of challenge to pupils in lessons, allowing them to make good progress.

¢ All pupil’s work should be reviewed by teachers at the earliest appropriate opportunity so
that it might impact on future learning. When work is reviewed, it should be
acknowledged in books.

Feedback in Practice:

Building on the work of the Assessment Commission, we have set out how feedback is given in
three ways (in order of decreasing importance):
1. Immediate feedback — at the point of teaching i.e. individual pointers for improvement
2. Summary feedback — at the end of the lesson or task i.e. exit tasks, follow up tasks
3. Review feedback — away from the point of teaching (including written comments)
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Type What it looks like Evidence (for observers)
Includes teacher gathering feedback from teaching,
including mini whiteboards, book work etc. Lesson observations/ learning
walks
Takes place in lessons with individuals or small groups
Some evidence of annotations or
Often given verbally to pupils for immediate action use of marking code i.e. VF/
Immediate highlighting/key words to indicate
May involve use of a teaching assistant to provide verbal prompts that have been
support or further challenge given
May redirect the focus of teaching or task Improvements evident in books,
either through editing or further
May include highlighting/ annotations according to the working
marking code.
Lesson observations/ learning
Takes place at the end of a lesson or activity walks
Often involves whole group or class Timetabled pre and post teaching
based on assessment
Summary Provides an opportunity for evaluation of learning in the _
lesson Some evidence of self and peer
assessment
In some cases, may guide a teacher’s further use of
review feedback, focussing on areas of need i.e. exit May be reflected in selected focus
tasks review feedback (marking)
Takes place away from the point of teaching Acknowledgement of work
May involve written comments/ annotations for pupils to completed
read/ respond to Written comments and appropriate
Provides teachers with opportunities for assessment of responses/ action
ReMISN understanding Adaptations to teaching
Leads to adaptation of future lessons through planning, sequences when compared to
. . planning
grouping or adaptation of tasks
May lead to targets being set for pupils’ future attention Use of annoffatlons to indicate
. . ; future groupings
or immediate action

When giving written feedback, the six questions teachers must ask themselves:

e Can the child read what | have written?

e Will the child be able to understand the language | have used?

e Does my comment relate to the learning objective / intention and challenge the
child’s thinking?

e Could | have used a question to assess a child’s understanding i.e. Can you try
this...? Can you explain why...?

e Have | built in time for the child to respond to the marking comment?

e Does it lead to one focussed improvement in the child’s work either immediately or in
future work?

Who should mark?
e Class teachers are ultimately responsible for the marking of children’s work.
e At times children will mark their own work or mark with their Marking Partner (see
Appendix 2).
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e Teaching assistants will mark the ongoing work of a group they have been working with
and initial with TA.

e Supply teachers should be given a copy of the agreed marking scheme with their
instructions for the day. In the event of unmarked work by a supply teacher please mark
the work with the supply teacher’s initials and inform the Head Teacher. The supply will
be reminded of this duty on his / her next visit.

Towards a whole school approach, marking methods must be agreed and should be:
e Consistent across key stages.
¢ Developmental across the age range.
e Consistently applied by all those working with children in school, including supply
teachers and support staff.

Key features of self-help which will be discussed when the child finds something difficult:
e Children should be encouraged to use the 5Bs

Think about it first, don’t panic!

Look in your book

Look at the display boards and classroom resources

Ask a friend

Ask your teacher

Showing success:

¢ In English teachers will use their professional judgement to decide which pieces of work
will be marked in detail each week (Review Marking), including the use of the ‘Two Stars
and a Wish’ strategy where appropriate. Children will be given the opportunity to
respond to this detailed marking.

e Use the smiley face, to indicate the achievement of the WALT, with comments relating to
the learning objective, or simply a tick(s). A traffic light self-assessment is used in UKS2
maths lessons.

Indicating improvement: (see Appendix 1 — Marking and feedback Key)
e Spelling error for identified high frequency words/words from year group wordlist
may be written and x 3 indicates that the child re — writes the word,
e Circle may be used to indicate an error (see Appendix 3 for key to marking)
e /I - indicates paragraph needed,
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An improvement suggestion can be written or given orally to help the child know how to
make the specific improvement. This focussed comment should help the child ‘close the
gap’ between what they have achieved and what they could have achieved.

In years 1,2,3 teachers will teach children how to check their work forensically in order to
improve their work.

In years 4, 5 and 6 teachers can use codes in pupils’ learning books to indicate that

the child needs to review their work independently and self-correct as necessary.

The following codes will be displayed in the classroom:

Sp - indicates a spelling error on that line of writing

T — indicates the verb tense requires correcting

P — indicates the punctuation on that line of writing needs correcting or could be
improved

S —indicates that the ‘sentence’ does not make sense and needs checking/correcting.
CL - indicates a missing capital letter.

A - indicates a missing word

/ - indicates a missing finger space

//- indicates a paragraph is needed

Making the improvement:

From Year 2 upwards, purple pens will be used by children to respond to detailed
marking and feedback. In KS1 this is guided by an adult.

Peer marking will take place at the discretion of the teacher. This will be completed either
as a whole class or in pairs. The child whose work is being assessed will read aloud their
work to the ‘assessors’ who will, in turn, make suggestions for improvement. The
decision whether to make the ‘improvements’ will remain with the child whose work it is
and will be completed in purple pen, if appropriate. The work will be annotated to indicate
that it has been peer-assessed.

Self-evaluation:

Note:

In KS2 maths children will self-assess themselves each lesson to indicate whether they
feel they have been able to understand the work and met the “‘WALT’ with the use of
‘traffic light system’: green indicating they have fully understood the lesson; amber
indicating that they have mostly understood the lesson; and red indicating that they
have NOT fully understood the lesson.

In EYFS and KS1 teachers use a Writers Toolkit to detail expectations in writing.
Expectations in writing at KS2 are that handwriting should be neat and joined, spellings
are accurate and that pupils use standard English grammar and accurate sentence
punctuation.

In EYFS and KS1, spelling, punctuation, grammar etc. should not be asked for in every
piece of narrative writing because children cannot effectively focus on too many things in
one space of time.
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e When work is finished, ask children to proof read their work to check for things they know
are wrong. They should not be told to correct all spellings.

¢ Only give children feedback about those things you have asked them to focus on. This
will mean that some aspects of writing are unmarked but over time will be.

¢ In end of unit writing teachers may write notes in the margin to indicate where a
learning objective has been achieved.

We do not focus on task completion but instead focus on ensuring that children fully
understand their learning. Where work is incomplete in books, this may indicate that a
child has been unable to complete their work independently after the initial teaching, and
has had additional adult intervention to revisit their learning separately in a small group or
1:1. This is annotated with AS.

Finally

Marking and other forms of classroom feedback to pupils can actively boost self-esteem,
motivate and promote learning, or it can demoralise and alienate. Therefore, at All Saints’
Primary we have decided not to use crosses, instead a dot will be used.

The ways in which children can be involved in and told what is expected of them, how well they
are doing and what to do next and how their efforts are appraised, lie at the heart of effective
assessment for learning and self—evaluation.
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MARKING AND FEEDBACK KEY

VF Verbal Feedback

PA Peer Assessment

SA Self-Assessment

| Independent Work

T Feedback from teacher

TA Feedback from teaching assistant

TT Feedback from a trainee teacher

ST Feedback from supply teacher

\:;) Means the WALT has been achieved

Sp x3 Write the identified spelling 3 times
To indicate inaccurate punctuation

WCF Whole Class Feedback

SC Self-corrected following feedback.

AS Additional Support has been given where a child is unable to complete the

work given independently in a small group or 1:1

Motivation
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ALL SAINTS’ CEVCP SCHOOL
Marking Partners Code of Conduct

o We will respect our partner's work because they have done their best

e We will tell our partner the good things we see in their work linked to the Success Criteria
e We will listen to our partner’s advice because they are trying to help us improve ourwork
o We will try to make our suggestions as clear as possible

o We will try to make our suggestions positive
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